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This paper pursues to give a short, but broad insighinto the vision of JOMITE — a EuropeanLife Long Learning
Project. Funded by the European Commission, nine universés and six partner schools from different corner®f Europe
co-think and cooperate to establish a Joint Mastem Teacher Education by 2010. Why, how and with whictguiding
visions they do that, and how JOMITE can be seen assustainable motor of life long learning among Eurpean teachers,
shall be of prime interest in the following projectportrait.

1. Introduction: Life Long Learning in and for Euro pe

What is Europe, what is a European teacher — whaducation in, for and beyond
European classrooms? A truly and humanly unitedgineeds not only the mobility of goods
and services, but also of dynamical minds and idieaseeds physical as well as mental and
emotional border-crossings, especially in and thhothe field of education. That was also the
underlying message of theife Long Learning Programme 2007-2013, signed by the EU
Parliament and the Council “to foster interactionpperation and mobility between education
and training systems within the Community, so that become a world quality reference”.

As the EuropeahLP-initiative tried to make clear from the very begimg, educationis
not something autonomous; it does not exist ina@as@acuum, but, on the contrary, lies at the
heart of Europe — at the core of its community anthe core of the future it might face. With
programmes such as Comenius, Erasmus, Leonardauadsig, it aims “to contribute through
lifelong learning to the development of the Comniyiais an advanced knowledge society, with
sustainable economic development, more and bettss and greater social cohesion®
conceiving education as something multidimensi@mal polyfunctional. JOMITE is one of the
projects which were made possible through the LiiRling — and tries to live up to those new
border crossings in educatioras far and fully as possible.

A “new European way in education”, in this senseegbeyond Bologna. It does not only
aim at common degrees and shared standards, dt ism@rely about forms and structures, but
focuses on the individuals who fill and follow themh is about common objectives, learning
outcomes and philosophies — about sustainable gBdnca the broadest sense of the term.
According to this understanding, education alsosgleeyond school or university realities. It
should neither be spatially confined to classroon, restricted to the time span of one’s
childhood and youth. As, if we conceive the comméxictures of our world as dynamical and
ever-changing learning environments, we all arejags, exposed to life long learning and
teaching. — Maybe the somewhat artificial but mookstic term ‘edification” (with equivalents
such askasvatus in Finish orBildung in German) can better grasp and transmit thiseradpen

! http://ec.europa.eu/education/programmes/newproedi_en.htm(30.01.2009).
2 http://ec.europa.eu/education/programmes/newproegi_en.htm(30.01.2009).
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concept of education: of an education which conegrisach and every one of us, in all aspects
and stages of our lives — as we are all learnast,gs well are all teachers, at some point, of
something, in the complex realities we constanthyvenin.

But when, where and how do we all lednow to learn, acquire the competences
necessary to be the life-long-learners the workk ass to be? There is no doubt that school
teachers play an essential role in this, activelg passively. No matter if we are in Joensuu,
Finland or in Jerez, Spain; no matter if we lookpamary schools or university seminars: it is
mostly teacherswho give first impulses and ideas for life-lon@ieing. Yet, it is clear that in
order to prepare students for life, for the wotéchers need to be paragons of life-long learning
themselves. Obviously, they cannot foster youndtadao cope with a world, with a Europe,
with which they themselves have lost touch. Theefteachers also need to have learnt and
internalized how to keep up with the ever-new cleanghallenges and chances around them:
During their studies, they need to acquire theuattis and skills necessary to become teachers,
in service, they need to gain experiences througiciwthey grow and develop their potentials —
as professionals and as versatile personalitiess, TWae should not only stress the importance of
the teacher profession, but also and especiallyvéiee of its basis, ofeacher education
programmes as the cradle of our countries’ educaticultures.

Although there seems to be a broad consensus #imuabre value of life-long-learning,
the ways and methods to promote it — be it in trext of teacher education or in general — are
not always unanimous or clear cut. Actually, theywmot be and should not be in the unique
diversity which makes Europe what it is. Our coetihis not only rich in languages, cultures and
cuisines, but also in pedagogical and educatiopptcaches: educational systems, pedagogical
perspectives and teaching methods differ betweemtdes and cultures. Our school systems,
the ways in which they are organized and livedwshovariety of differences, which should not
be perceived as a problem, but rather asogaic oflearning situations themselves. Through
the contact with different “normalities” we all -aAc students teachers especially — can engage in
constant changes of perspectives, experience tladivity of any reality, and are thus
encouraged to reflect upon the foreign as wellulasoavn educational worlds.

2. JOMITE

2.1 General vision and philosophy

United by the vision that educational border cnogsican foster holistic and sustainable
learning processes, people from various cornerowf continent have recently launched
initiatives to establish joint programmes in teaok@ucationJOMITE is one of these initiatives.
Funded by the citedlife Long Learning Programmes Erasmus and Comenius, nine European
partner universiti€shave engaged in an integrative and interdiscipfirmproach to design a
common teacher education program for secondaryagiduc Led by the project coordinator, Dr.
Jan F. Deinum from the Rijksuniversiteit Groningdrey cooperate on different levels and with
various means to think and “build” a common curion framework. Thereby they do not aim
to eradicate national structures nor to do a wa wieir countries’ educational pasts — on the

% Project partners: Rijksuniversiteit Groningen; atsity of Edinburgh; Esterhazy Karoly College, Ege
Universitat Autbnoma de Barcelona; University ofdsuu; Charles University, Prague; University ofttia
University of Helsinki; University of Regensburg.




contrary: by experiencing and comparing the edanatistructures in different places, they try
to learn from the diversity they perceive, to sgjtlien innovative approaches they share and to
reflect on ways and means to put those into practic

In order to promote learning styles and environmevithout spatial, temporal or cultural
borders, the project members share the convictiat student teachers should be “bridge
builders” in different contexts and dimensionswaen universities and schools, between theory
and practice, between different realities and pEatyes to perceive them. One essential means
to achieve that is to do part of their universibucses_anaf their school practice abroad, not
only in order to widen their knowledge of differgmtdagogical and educational methods, but
also to enrich their attitudes, skills and — prefesal as well as social — competences. Student
teachers, especially, could learn from the educatidiversity of Europe: they could adopt from
others what they consider enriching for their owaching, while sustaining and transmitting
their own strengths and potentials. We expect‘ihtercultural exchange” to foster the cultural
awareness of teachers, students and pupils alike +mprove their social and cultural
competences and increase their knowledge aboeteiiff pedagogies and educational methods.

Apart from fostering a dynamical and borderlessriiggy culture in general, one
particular added value of an international initiatsuch as JOMITE is to make the omnipresent,
yet often only vaguely defined concepts of “cultwsansitivity” and “intercultural education”
something practicable, to turn them from theorétamanstructs into real-life experiences and
learning situations — not only for the professioaatl personal growth of student teachers, but,
indirectly, also for the pupils those will educate.

2.2 Form and function

How does JOMITE try to achieve its visions, in whiorm, filled with which contents?
In order to account for the unity in diversity whiwe value and respect, JOMITE does not aim
for one rigid, identical curriculum. It does, however, pue more than a random list of
suggestions in teacher education (, which wouldngthen diversity without guaranteeing a
minimum of unity). Concretely, it tries to develgm orientation frame, a skeleton of shared
standards, which can and shall then be filled lgllaniversities.

Accordingly, the final aim of JOMITE is the estabiment of a joint master programme in
teacher education, in which joint does not meantidal, but shared and compatible. To make
this possible, the initiative tries to design a BATS programme in Teacher Education at
acadergic master level, i.e. in thecond cycle of higher education according to the Bologna
proces

» for students who already have obtained, or willagbknowledge
about their subject(s) on Master level

 with 30 ECTS covered at the home university, 15 EGm a
university in country A and 15 ECTS in a universitycountry B

« with focus on evidence based education

* For further reference see http://www.ond.vlaandére/hogeronderwijs/bologné?9.01.2009).
R ——————
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* while the student teacher has practice experience uaiversity
courses in all three countries

« on the basis of diversity and autonomy of the leraversities’

The project partners are well aware of the fact tha question of how to level and
structure teacher education may cause many debasegrogrammes are designed very
differently in individual educational systems. Yetlthough one might argue that teacher
education cannot be on master level, if, as in sooumtries, there is no bachelor to build on, it
is more a question of intentions and interpretatithvan of possibilities.

If we consider the findings of thivint Quality Initiative® and theTuning Project’, both
founded to turn the Bologna “ideas” into viable cepts and standards, we can agree that the
master level does — at least and independent okabject — mean a higher level of skills and
thinking than is required on bachelor level. Thaesl not necessarily require a bachelor in the
same field; it does, however, require any bach@oequivalent national) degree to proof certain
capacities, competences and levels of thoughthibidontext, it seems helpful to refer to the
gualifications described for this cycle by theint Quality Initiative in the so calledublin
Descriptors®:

“Qualifications that signify completion of the secad cycle are awarded to students who:

* have demonstrated knowledge and understandingighfaunded
upon and extends and/or enhances that is typiaaBpciated with
bachelor’'s level, and that provides a basis or dppdy for
originality in developing and/or applying ideas,tesf within a
research context;

» can apply their knowledge and understanding, antdlem solving
abilities in new or unfamiliar environments withioroader (or
multidisciplinary) contexts related to their fieddl study;

* have the ability to integrate knowledge and hardimplexity, and
formulate judgements with incomplete or limitedamhation, but
that include reflecting on social and ethical respbilities linked
to the application of their knowledge and judgeragnt

e can communicate their conclusions, and the knovdedad
rationale underpinning these, to specialist and -spmcialist
audiences clearly and unambiguously;

® For further reference see: JOMiTE Curriculum Frabaft), p. 3.

® http://www.jointquality.nl(28.01.2009).

’ http://unideusto.org/tuning?28.01.2009).

8 http://www.jointquality.nl/content/descriptors/CotatesetDublinDescriptors.d@28.01.2009).

e —————————————
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* have the learning skills to allow them to contineestudy in a
manner that may be largely self-directed or automast®

For JOMITE, the Dublin Descriptors do not only cowas one more document, but
provides important information and guidance withamel to its curriculum’s focus and content
specification. Accordingly, the descriptors menédnabove are used for the finding and
formulation of the envisionelbarning outcomes For a more detailed approach, the project’s
Core Curriculum Group additionally used the staddatescribed by a workgroup of thaning
initiative, which make the descriptors more concrete witlamgdgo certain disciplines and fields.
For the second cycle of studies they draw the étteo the following points:

Key subject specific competences (for Teacher Eduitan and Education Sciences/Studies)

» Competence in collaborative problem solving of edional issues
in a variety of contexts;

» Ability to adapt practices to specific educatiooahtexts;

» Development of knowledge and understanding in ttlearsen area
of professional specialization in a major educatlofield —
educational management and administration; cucrmuktudies;
educational policy; adult education; learning d@ifikties; children's
literature;

» Ability to use research appropriate to disciplteeinform their
practices;

» Ability to reflect on values appropriate to eduoatl activities.

Key subject specific competences (for Teacher Eduttan and Educational Sciences)

* Research skills;
» Leadership skills;

e Communication skills, including ability to commuate in
advanced professional registers;

» Ability to reflect upon and evaluate own performanc

* Development of advanced cognitive skills associateth
knowledge development and creation.

° The descriptors may be downloaded under:
http://www.jointquality.nl/content/descriptors/CotafesetDublinDescriptors.dq28.01.2009).
10 http://tuning.unideusto.org/tuningeu/index. php Raptcontent&task=view&id=99&Itemid=12628.01.2009).
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As the overview of certain qualifications and comepees was supposed to illustrate, the
aim to establish a master programme is not onlyestipn of a certain structure or format, but
follows the intention to set (and require) certatandards. That does not mean that these
standards need to b@rmally fulfilled by all — current and future — projectrpgers in exactly the
same way. Aware and respectful of different edocati systems and realities, JOMITE might be
realized at different paces, in varying formats andlifferent stages of a University’s teacher
education programme.

The JOMITE core group does, however, require certacademic standards and
requirements to be met. Browsing over the differprdlifications and competences listed above,
one sees that many of them are not only specifteathers, but form essential components of a
well-rounded education — and, thereby, also keypmiences of what can be understood as life-
long-learning, i.e. as an umbrella of any sustdsmalducation initiative.

In order to promote those qualifications, JoMiTiedrto make them not only visible, but
also viable and practically enforceable througtcusiculum framework. As it shall be outlined
below, JOMITE aims for a teacher education from blaétom to the top, from real life into
university curriculum structures and school practiegulations: i.e. a teacher education
programme following a competence-approach, whicdudes curriculum components and
individual course contents from favourable learnugcomes — as well as from the competences
those should help to build and strengthen.

2.3 Structure and sub-projects

Stressing the interdependence of theory and peafircany learning experience, at home
and abroad, “JOMITE” can be seen as the unitind addwo individual yet linked columns:
JoCiTE (ERASMUS project, focussing on university currioml development) on the one,
SPriTE (multilateral COMENIUS project, focussing on schpractice) on the other hand.

3. JoCiTE

3.1 General objectives: curriculum framework “bottom-up”

The objective ofJoCiTE (Joint Curriculum in Teacher Education) is to depethe
above mentioned competence-oriented framework-ohat identical, but mutually compatible —
teacher education program (60 ECTS). Not a liseaflom courses, but a holistic and practice-
based approach asks first for the roles which yotesghers should flexibly fulfil in the
European classrooms of today (and tomorrow), tluentlfe essential competences related to
them, and, finally, for course structures, contams methods to achieve them.

One of its basic tenets and cross-sectional compsng the concept of the “teacher as
learner” — implying that the knowledge which stutdachers are to gain in, during and through
their study years should be built upon and follovigdcontinuous learning experiences. Thus,
the envisioned JoCIiTE curriculum stresses the adon of “sustainable skills” — which are not
the final end of this initial stage of teacher emtian, but rather a starting point, a basis of life
long learning in and outside the classroom.
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3.2 Overall curriculum concept: competence-based g@poach

The joint curriculum framework covers 60 ECTS (degiag on national timelines, this
equals between one and two study years), dividedtite above mentioned four blocks (of 15
ECTS each). According to the competence-based appy@ach of the four blocks is “headed”
by a specific theme, i.e. the focus on one spedifie, which is not exclusively but
predominately emphasized during that particuladyperiod™:

» Teacher as Instructor. focusing on the fundamental knowledge
and skills which student teachers should acquireolider to
instruct learners (activation of learning, use of basichuds and
learning materials etc.). This block is an entrguieement for all
three other blocks.

* Teacher as Coach focusing on the fundamental — specially
pedagogical and psychological — knowledge and sskithich
student teachers should have internalized in oimdre not only
instructors, but coaches of pupils.

* Teacher as Developerfocusing on the fundamental knowledge
and skills necessary to analyse learning situatidesign learning
materials and to use differentiated, complex teaghethods.

» Teacher as Researcherfocusing on the fundamental knowledge
and skills necessary to be able to translate sticerésearch in his
subject into learning opportunities for learners.

3.3 Structure of individual “blocks”

Each of the four blocks has a similar structure)sgsting of seven core components:
intercultural learning (ICL-course), General Cosrg¢Bsychology, Pedagogy, Sociology and/or
ICT), Subject Didactics, Elective Courses, ResedRdilection and Practice.

Theintercultural learning course is vital for the project’s “added value” of educaial
border crossings in the spatial and cultural sefise.blended learning course isreally foster
cultural sensitivity in student teachers and thmipils alike. Based on general insights into
theories of culture, culture contact and cultunedsts, students shall also be equipped with
special information about the countries they go Thus, while all students take the same
obligatory basic modules, they can freely choosd dasign the country specific modules
according to where they live, study and teach dyiteir blocks abroad.

1 Note: Within the role themes, learning outcomes are féated which serve as guidance according to which
local institutions are free to develop their owongmam.




.’ Intercultural Learning

d’ General Courses
]

Subject Didactics

P .
- Elective Courses

Research

d’ Reflection
I

Practice

Curriculum Frame: Block Structure *2

General coursesare courses that are not directly related to aredubject, but to the
fundamentals of teaching and learning in genetaéyTinclude, for example, disciplines such as
psychology, pedagogy and media education.

Subject didactics focus on theories and methodologies of teachingeréain subject,
while considering student teachers own impressamukinsight as well as general (pedagogical,
psychological, didactical) and subject-related aede trends. In a later stage, shared JOMITE
online materials and activities shall be offeredtiy partners, which also students not involved
in JOMITE or even teachers who are already in serndan use and thus benefit from the
project’s sources.

Elective coursesare not really optional for students, but are cesinghich can be freely
chosen and designed by local institutions. In tisay, different local programme structures and
priorities can be taken into account without damggibut rather by enriching, the common
frame.

Researchskills shall not only be taught in theoretical cses, but also be trained by
(small) research works, like observations, intemgavith learners or evaluation tasks. Thereby,
students should learn key research components asidbservation, inventory, evaluation and
problem analysis.

Reflection is vital for student teachers in order to be canscof their learning processes
by means of analysis, talks, portofolio writing .etn this context, they shall also see and
strengthen the link between their theoretical etlagaat university and their practical learning
opportunities in school service. Getting used ftece upon their own teaching as well as about
themselves and their developments in general, egmstudents throughout their career.

12 JoMITE Curriculum Framework (Draft), p. 10.




Practice refers to the student teachers’ practice in thenpa schools. Obviously,
teaching is essential in this context, but jushgsortant are other activities, such as tutoriald a
the observation of lessons given by other studamisexperienced teachers.

3.4 Visualised Curriculum Draft

{,5') ,,,,y.z/j 2 ¢
Curriculum Frame (Draft) jOMITE>

Blocks: Instructor at home)

Coach Developer Researcher ECTS
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General courses General courses General courses

Learner
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Curriculum Frame: Draft Overview

13 JOMITE Curriculum Sketch, Teacher Education DRijksuniversiteit Groningen, 2008.
—————————
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3.5 Institutional spheres: Student teachers betweesthool and university

The JOMITE Curriculum Frame can be seen as a nmkidsional structure: not only
does it consist of separate “blocks” (see belowy}, ibcan also be seen divided into different
“spheres”: beside university courses there is scpi@xtice and, as link and gravitation center in
between, there is the reflection of the studerttees themselves (by e-portofolio etc.).

Institute

Reflection

Y S

-

Practice

Curriculum Frame: Spheres**

The reflection part focuses especially on studele&’ning processes and on the related
relevance of theory and practice. As school pracik an essential part of the JOMITE
programme, even in the first semester, univerdilyliss and school service cannot really be
perceived as separate entities, but form compleamgntonstituents of an integrative
programme. Student teachers are “in service” oneg Ibegin to study — and learn.

3. SPriTE

3.1. General vision

SPriTE (Shared Practice in Teacher Education) emphasiwesmportance of learning
through practical experiences in multiple conteXtge project partners — for SPriTE not only the
mentioned universities, but also six partner scitoel do not only consider it as important that
student teachers observe and give lessons fromwetlyestart of their university studies, but that
they do that in varying contexts (i.e. in differesduntries and cultures). Therefore, JOMITE
students are supposed to live, stay and teach fwbeto “blocks” abroad. By observing and
teaching in the classrooms of three different coesit they are continuously confronted with
multiple educational environments, which allow theargain different impressions, insight and
experiences. Thereby, they cannot only deepen tietinodological skills, but also learn to react
flexibly to new circumstances, demands and cha#ieng

In order for JOMITE students to go abroad, theyg-wall as their mentor teachers — need
orientation about what they can expect there a$ agelwhat might be expected from them.

4 JOMITE Curriculum Framework (Draft), p. 10.
15 The SPriTE partner schools are Dr Nassau Collegssan; Akademicke Gymnazium Stepanska/ Prague;
Mina Harma Gymnasium, Tartu; Institut d’Educacic@adaria, Sabadell; Joensuun Normaalikoulu, Joensuu

EKF Training School, Eger.

e —————————————
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Therefore, in order to guarantee shared standadis@npatible programmes of school practice,
SPriTE seeks to develop a sort of “Practice Framkiyvalefining certain standards for the
organisation, enforcement, documentation and etialuaf student teachers — in their home
countries and abroad. Concretely, the project see#sfine

* a list of competences which students should be able to
demonstrate and perform at the end of the programme

» a pedagogicdramework for the supervision and assessmenof
student teachers at home and abroad

» ane-portofolio framework as a tool for self-reflection, supervision
and assessment

» ablended intercultural learning course (see JOCITE) to prepare
student teachers for their stay and service inastabroad®

3.2. Guiding concept: competence-based Approach

Just as JoCiTE, SPriTE follows a competence-bagguioach, deducing envisioned
practice expectations and learning outcomes from thalties of a typical classroom
environment. Based upon the European Commissio@gnimon European Principles for
Teacher Competences and Qualificatidhsind papers written by the partner universities, a
SPriTEcompetence-frameworkwas agreed upon, of which interpersonal, pedagbgabject-
related, organizational and intercultural compegeiocm the basis:

TEACHER
COMPETENCES
L
J 0 M ITE [ WATH [ WITH } [ WITH ] [ WITH } WII[HNx(;fLD
LEARNERS COLLEAGUES ENVIRONMENT ONESELF NATIONAL)

PROVISIONAL  jomen
FRAMEWOREK  and then link

2
INTERPERSONAL \—'
& 0
12 13
E
(I

[ &

S

PEDAGOGICAL &
PSYCHOLOGICAL

D

53)
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SUBJECT CONTENT &
METHODOLOGICAL

]
ORGANISATIONAL

i
(ITHN

(e

ljfmjg (il

INTERCULTURAL
L

[\ ]
™
)]
(e

SPriTE: Competence Structure'®

18 For further reference see: SPriTE Project Con@adtPartner Agreement, Supplement, p. 2.
" For further reference see: ec.europa.eu/educptibicies/2010/dogrinciples_en.pdf (27.01.2009).
18 JOMITE Competence Framework, Barcelona Model 2008.
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Subject content and methodological competencasay be one of the most obvious and
basic competences of a “good” teacher — but bynédrthe only ones. Another rather general
gualification teachers should proove is a certaggrde of organisational competences
referring not only to the awareness, but also toedain degree of control abouwhat is
happeningvhere andwhen in the classroom environment.

A teacher is not only a subject-expert, but hehar is also a coach, a guide. Therefore,
any teacher needs to show certpgtdagogical and psychological competenceis, order to
support learners with guidance and motivation girtdevelopment as young personalities. Not
only with learners, but also with their parents\el as with fellow colleagues and professionals
from other fields should a teacher be able to comoate and cooperate. Thus, general
interpersonal competencesre vital to train the ability to interact in theh®ol environment.

In some way a special dimension of interpersooaipetences, but more than that, is the
intercultural competence which JOMITE seeks to stress particularly. Aspetich as tolerance,
intercultural empathy, the ability to abstract tees own roles and take the perspective of others
etc. are all better internalized in (school) praetabroad than by mere theoretical reflection.

3.3. Supervision, assessment, self-Reflection

Generally, SPriTE intends to promote the key coempets mentioned above through a
fortified link between theory, practice and theleefion upon both, i.e. between university,
school and the students themselves. In this cqntiexSPriTE competence frameworkis to
serve as an orientation for the different agentslired in the school practice: first and foremost
for the student teachers and their mentor teachers.

Teaching practice is common throughout Europer-tHe students as well as for their
mentors, teacher trainers, supervisors or howewvernwant to name them. Just as there are
different terms and concepts for the teachers argsh of student teachers, however, there are
various concepts and procedures related to them eXisting variety of systems, structures and
methods used is certainly fascinating, but it atatls for certain commonalities and shared
standards to make them comparable, if not comgatibherefore, the SPriTE group on
supervision currently designs a basapervision “toolbox” of common and comparable
supervisions tools and objectives.

Furthermore, an electronigortofolio shall be used, where student teachers can add
materials (such as lesson plans etc.) and reflpon ttheir own impressions, insights and
experiences throughout their practice periods.hht tvay, different sections of the portofolio
cannot only serve as a mirror of students’ develeqisito others (such as supervisors), but also
and especially for themselves. The impulse to ceftenstantly and consciously upon one’s own
teaching and learning progresses, be it in the ioeed portofolio or in different tutorials or
student teachers groups (online and in “real lifsshould not only help student teachers to
improve their performance and obtain better gradesmay serve as the basis for their personal
and professional development in general.
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3.4. Shared practice: Example Regensburg-Barcelorz009

The pilot exchange between the University of Regensburgnd the Universitat
Autonoma de Barcelonamay serve as an example for the present stagProf S it can show
how German and Catalan teachers alike benefit flloen mutual exchange of observations,
insights and ideas. As the contact is not only ohimternational student teachers, but, at least
indirectly, also of their colleagues, mentor teashadvisors and students, the shared learning
experience can further involve people and dimerssimyond the project’s borders.

4. JOMITE as Motor of Life-Long-Learning in and for Europe

JOMITE'’s special value as an innovative and sustainabtitive in teacher education
does not only lie in the skeleton of its structurBsather, it is the attempt to value different
teacher education approaches across Europe, to timaikkecompatible for a “joint” programme,
to cross borders and bridge our national systenth wansnational ideas and innovations.
Considering teacher education as the capital ofeslucational systems, educational “border
crossings”, with all the above mentioned dimensi@asinot only give impetus to openness and
life-long learning among current students teachlews, indirectly, also influence their future
pupils and, thereby, our nations’ learning and ltéag culture in general.

As the portrait ofJoCIiTE intends to illustrate, university curriculum andgol practice,
academic and in-service learning of (students &a¢hare not separate, but interdependent and
interlinked aspects of one and the same processheoholistic development of teachers as
persons and professionals. Therefore, it seemknatao neglect the contributions and aims of
JoCiTE when talking of JOMITE’s value for the liflerg-learning among teachers. As the role-
model of the JOCIiTE curriculum framework shows,igtalso and especially during their
university years, that student teachers developctunitive capacities, thinking patterns and
reflection strategies to connect theoretical knolgiewith practical experiences. It is during this
stage that they can and should acquire skills aethads on which they can later build upon to
become and stay dynamical, competent and versa#itshers. Seen from this perspective, there
is no split between studies and service, betwebonat@and university — student teachers serve
when they study, and continue studying and learaimge they serve in the classroom.

Not isolated from JOCiTE, but interdependent wité latter SPriTE can promote a new,
open and sustainable teacher education approatheirield of school practice. It supports
student teachers to be better prepared for teaexperiences in different countries, cultures and
languages. The added value of this tri-nationabstbxperience can then not only be felt by our
JOMITE student teachers, but also by local pupild geachers who get into contact with them,
their different perspectives, values, methods amdiagogical approaches. Accordingly, in the
long run, the beneficiaries of JOMITE could be s, pupils and students all throughout
Europe.

At this point, in February 2009, JOMITE is stilvesion, a plan, a draft — the next year of
project work will show how much of the ideas midimd their way into local structures and
minds, must prove in how far the envisioned cutuouframework can and will be traduced into
national systems. Already now, however, small stagen in the first period of JOMITE can be
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considered as little milestones, as innovative andtainable evolutions of the educational
structures we currently live in.
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