Supporting the Professional Practice of Induction Tutors 
Ada Adeghe

University of Wolverhampton

United Kingdom

Abstract
The University of Wolverhampton, United Kingdom has for the past six years run an accredited course for Newly Qualified Teachers (NQTs), titled,  Enhancing Reflective Practice Through the NQT Induction Year.  This module was revised in 2007/2008 to take cognisance of the recent integration of Masters level credits into Initial Teacher Education programmes.   A programme was also developed three years ago to support Induction tutors in their role of leading and managing the reflective practice of their newly qualified teachers.  Recent developments nationally mean that engaging teachers in Masters level teaching and learning is top of the government’s agenda. This has meant additional pressures on Induction tutors to ensure that they are well placed to support newly qualified teachers to engage with Masters level work.  This paper explores the support offered by schools in two local authorities in the West Midlands region of the United Kingdom to induction tutors to support them in leading and managing the reflective practice of their newly qualified teachers.  This interpretive study aimed to seek induction tutors’ views on the support available to enable them succeed in their roles. .  Using questionnaires the study sought the views of the newly qualified teachers themselves on the usefulness of the support they receive from their induction tutors.   This methodology also used a focus group approach to generate a discussion forum about induction tutors’ perceptions of the support higher education institutions, schools and the local authorities can offer to assure the effective professional development of newly qualified teachers.  The findings show that the training and support offered to induction tutors, while useful, are sometimes inadequate to support the increasing demands on new teachers resulting from the government’s agenda to further improve teacher quality to raise standards and narrow the achievement gap, thereby giving children better life chances and advancing the status of the profession.

Context of Study:
Since May 1999 in England and September 2003 in Wales, all Newly Qualified Teachers (NQTs) have to serve a year’s induction. NQTs are entitled to the following:
· A 10% lighter teaching timetable than other teachers in the school.

· A reasonable job.

· Regular meetings with the school induction tutor, including half-termly review of progress

· An individualised planned programme of support, monitoring and assessment

· Objectives for their professional development to help them meet the induction standards by the end of the year.

· An observation of their teaching every six to eight weeks, with oral and written feedback

· An assessment meeting with the head teacher and the induction tutor at the end of each term.
· An assessment report sent to the local authority at the end of each term.
· Procedures to air grievances if NQTs are not happy with induction provision at school and local authority level.

All teachers are constantly being encouraged to continually engage in reflective and collaborative scrutiny of their professional practice.  In the schools where teachers are engaged in learning and collaborating (like their pupils), benefits to pupils’ learning are likely outcomes (Bleach, 1999; Bubb & Earley, 2004).  This is even more crucial now with the new professional standards to support NQTs in their first year as fully fledged teachers. The role of the school based induction tutor is key to managing this process and assuring the effectiveness of the statutory entitlement of the NQT to a well planned programme of support.  Professional development, notes Bubb and Earley (2004: 9)  ‘does not just happen - it has to be managed and led, and done so effectively ensuring it has a positive impact and represents good value for money.’
The Children's Plan (DCSF, 2007) stressed the government’s ambition to make teaching a Master’s level profession.  The rationale relates to further improving teacher quality to raise standards and narrow the achievement gap, giving children better life chances and to further advance the status of the profession. In 2008, the government introduced the new qualification, the Masters in Teaching and Learning (MTL) to take effect from September 2009.  This new qualification which would be delivered jointly by schools and Higher Education Institutions (HEIs), trained tutors and school-based coaches would be targeted at teachers in the first 5 years of their careers in the first instance, although the expectation is that it will eventually cover the whole profession. It is expected that the MTL would build upon Initial Teacher Education (ITE) and induction programmes.

The current development in making the teaching profession a Master’s level profession has meant increased activity between the University of Wolverhampton and two Black Country local authorities in the West Midlands region of the United Kingdom to explore effective ways of supporting school teachers with their professional recognition and accreditation.  Induction tutors and NQTs have been offered the opportunity through master’s level accreditation with the University of Wolverhampton to reflect on their experiences of the statutory induction process.   
This study therefore will focus on ongoing work by the School of Education CPD department of the University of Wolverhampton in collaboration with Induction tutors working in schools in two local authorities to support newly qualified teachers in their first year of teaching.  ‘Teachers who collaborate learn together, share ideas and model best practice are more likely to remain in teaching.  They feel valued and supported in their development and their work.‘(Toterdel et al, 2003).  Induction tutors themselves have been offered opportunity through accreditation to reflect on their competence in leading and managing the reflective induction of the NQTs in their charge. The accredited opportunity will enable new and established induction tutors to develop their capacity to create meaningful induction experiences for NQTs.  The new professional standards recognise the contribution of experienced teachers to leading to the professional learning and mentoring of their less experienced colleagues.  

Leadership represents a theme that has become increasingly important in professional development. Jackson and Street (2005) highlight the importance for leaders of the concept of reciprocal accountability.  ‘The system is asking more from schools and from school leaders in terms of raising the bar and closing the gap of achievement.  School leaders in their turn are increasing their expectations of their staff.  It is the leaders who have the responsibility to create the enabling conditions for collaborative enquiry and sustained learning to take place in our schools’ (Jackson and Street, 2005, p. 51).   

One of the goals of this investigation is to seek best ways in which the University of Wolverhampton and NQT induction tutors can work together to secure improved induction experience for new teachers.  The demands placed upon leaders of learning communities are diverse and numerous (Bubb and Earley, 2004).   Leadership in Educational organisations create certain expectations and requires specific skills and characteristics, more so as the educational environment continues to change at an ever alarming rate.
My role within my organisation is Head of Continuing Professional Development.  The organisation has recently revised its CPD strategy and one key priority is to continue to work towards improved partnership arrangements with our partner Black Country Local Authorities. This includes collaborating with our partners in self managed research and scholarship activities (SMRSA).  The organisation is very keen to generate a discussion forum about NQTs’ and Induction tutors’ perceptions of the organisation’s support role as a higher education institution and this study is part of that process.  An earlier study of NQT’s perception of the reflective practice module offered by the University of Wolverhampton (Rhodes et al, 2005) found that induction tutor engagement posed challenges for NQTs.  The University recognises that the opportunities for useful professional dialogue arising from both NQTs and their induction tutors engaging in a reflective practice module are immense. 
Methodology:
In the light of these priorities, I have adopted a co-operative inquiry approach for this investigation.   It is important to stress that the use of this inquiry approach is as significant to me as the outcomes of the inquiry.  The approach will not only support effective co-operative and collaborative working practices, but also the improved professional working practices of all participants in the inquiry. It is anticipated that this inquiry process will provide a permissive, non-threatening environment that will generate rich discussions about leading and managing the reflective practice of NQTs and perceptions of how Induction tutors can be enabled by their schools and local authorities and Wolverhampton University to progress this agenda.  It is anticipated that this collaborative research activity will enhance the professional learning of all involved in the process and enable them to make an informed contribution to school evaluation and improvement.  
Co-operative inquiry is process whereby practitioners with similar interests and concerns work collaboratively to make sense of their practice through exploring what happens at present and seeking new and innovative ways of improving practice.  There is a strong emphasis on the practical and functional aspects of research.  The majority of school teachers in my view are uninterested in the model of research for its own sake.  Some may argue that educational research must remain unencumbered by the requirement of application but many teachers see little value in that.  They do not subscribe to research that is purely abstract and totally disconnected from practice. However one must advocate a broad view of applied research.  It is not solely research linked directly to school improvement.  Applied could be conceptualised as engaging the mind, causing teachers to be more reflective in their practice. (Schon,1983; Tobin & Kincheloe , 2006; Manen, 1995).  One of the challenges practitioners in education have with research has always been the fact that they do not often see the relevance to what they do and the connection between research and their own professional and personal development.  With this perception at the forefront of many teachers’ minds, their professional practice remains unchanged and a great deal of scepticism abounds.  (Elliot, 2006.)
Co-operative inquiry differs from more traditional forms of research in that the role of the researcher and the subjects are not mutually exclusive.   (Reason & Bradbury, 2001) advocate ‘a relationship based on bilateral initiative and control’ where all participants in the inquiry are co-researchers, and co-subjects, agreeing on issues to be explored, framing research questions collaboratively, agreeing methods to be employed in the research and reflecting on and making sense of their experiences.  This kind of approach fits in well with the priorities of practitioner research with a strong emphasis on the improvement of professional practice through training, development and innovation.  There is also a strong participatory ethos in co-operative inquiry.  Induction tutors are the leaders and managers of the professional development of NQTs.  The goals and outcomes of this inquiry have to be meaningful to them for change and improved practice to occur.   It is important that the views reflected in the findings are those of all co-researchers and not just that of the facilitator.  In the spirit of co-operative inquiry as a form of action research, it was important to value the experiences of the induction tutors as co-researchers in this project. 
One has tried to assure that there is congruence between research issue, questions and methodology.  A qualitative methodology was adopted in this research in view of the complexities of the phenomena under investigation. The inquiry will be focusing on individual actors or groups of actors (NQT Induction tutors and NQTs in this instance) and will seek to understand their perceptions of induction tutor support (Hitchcock & Hughes, 1995). The qualitative paradigm assumes a relativity where social reality is constructed by the individuals who participate in it. 
Induction tutors were co-researchers in this project and I was the facilitator of the inquiry.  Once a term, I chair a steering group meeting for NQT Induction co-ordinators and issues arising from previous minutes as well evaluations from teachers and induction tutors on accredited master’s programmes were used to frame possible questions for exploration.  These were group around specific thematic, headings. Two focus groups were held with NQT Induction tutors.  The process provided a permissive, non-threatening environment that generated rich discussions about the effectiveness of the NQT induction year and perceptions of how the University of Wolverhampton, their schools and local authorities can support induction tutors to progress this agenda (Kreuger, 1999; Munday, 2006). 

 Local authority co-ordinators supported the study by administering questionnaires to 25 NQTs who were assured of anonymity of the process.  NQTs were asked to respond to a series of appropriate information to enable them to decide whether or not to participate.  Written assurances were given about anonymity and confidentiality of research data.  Questions asked related to the effectiveness of the school’s induction policy and processes as well as professional development opportunities offered to induction tutors and NQTs. Views were also sought as to the clarity Induction tutors had about their roles and responsibilities as well as the extent to which they had been prepared for the role of induction tutor.  Questions were also asked relating to the accredited opportunity being offered to NQTs and induction tutors by the University of Wolverhampton.  They were asked the extent to which the master’s level reflective practice module being undertaken by them has supported their professional and personal development in their first year.
Findings:
· All 12 induction tutors indicated that they received support and training from their local authorities.  However, only 8 said they found this useful in supporting their roles as induction tutors.  Comments ranged from ‘Considerable resources are made available for NQT induction training’, to:  ‘The training was not sufficiently individualised to take into consideration my own development needs’.
· 7 induction tutors said they had well established and effective induction policies and processes.   5 felt their policies were not current and needed updating. ‘Induction policy needs a serious update’ was one such comment.  Another said: ‘The school does not have a coherent policy.  Practice is governed by the School improvement Plan and Performance management in the main.’  On policy, still another said ‘Don’t have one.’
· Induction tutors and NQTS would like to contribute to developing their school induction policies. 

· 9 out of 12 induction tutors indicated that they had clarity about their roles and responsibilities.

· All induction tutors said they struggled with time pressures.  8 felt they would love to give more time to supporting their NQTs than they currently did.
· 10 NQTs indicated that while their schools supported them, they would like more support by way of monitoring time from their induction tutors.  When induction tutors have multiple roles, (e.g. deputy head), the NQTs seem to get less support time.
· All NQTs surveyed confirmed that their schools respected their 10% release time.

· All induction tutors and NQTs agreed that statutory induction, in particular NQT entitlement, has improved schools’ induction programmes.  The NQTs felt valued by this.
· Accredited opportunities are useful for more networking time among NQTs and Induction tutors as well as strengthening their professional identity.  All NQTs and induction tutors were in agreement in this.
· The set assignment tasks on the accredited reflective practice module supported both NQTs and induction tutors to reflect more on the effectiveness of the induction year.
· Making time to complete assignment tasks with heavy teaching workload was a challenge for all NQTs and induction tutors.

· All NQTs valued the professional development opportunities offered to them by their schools and local authorities but about 7 felt that they were required to attend sessions that did not fit their identified personal development needs.

· Induction tutors found the professional dialogue they had with their NQTs about teaching valuable both for the NQT’s professional development and their own reflective practice.  This was very useful in fostering their teacher identity.
Discussion:

 What has become evident from this study is that all NQTs and induction tutors believe that the statutory entitlement to support during the induction year has meant improved experience for NQTs.  While some schools have well established induction policies and processes, others feel their induction programmes still leave a lot to be desired.  Outdated policies still abound and induction tutors would like to see their experiences and contributions including those of NQTs feed into the wider school CPD policies (Bleach, 1999).
While professional development opportunities were useful, some individualised training geared to NQTs’ personal development needs.would have been more valued.  It seems too that when induction tutors have multiple roles, they run the risk of short changing their NQTs in terms of support time.  One NQT is constantly told ‘you know where I am if you need me ’, but hesitates to contact the induction tutor because ‘I know she is very busy, so I just get on with it.’  This is not entire appropriate.
While completing accredited tasks posed challenges to all due to teachers’ heavy teaching workload, master’s level professional development with the requirement to integrate theory and practice has been very useful in fostering reflective practice.  The accredited tasks require that critical analysis of theory, research, policy and practice must be undertaken with the explicit intention of improving practice.  To be successful, reflection must employ insights gained from literature and teachers must demonstrate an awareness of gains and possible limitations of any professional development undertaken. The benefits of critically reflective educational practice with a view to improving learning outcomes for learners can never be over-emphasised (O’Halon, 1996; Schon, 1993).  

The co-operative inquiry approach has been useful in fostering an even more improved collaborative partnership between induction tutors and the University of Wolverhampton.  Findings and next steps are discussed during steering group meetings and it is expected that this study will be part of an on-going evaluation of best possible ways of ensuring that newly qualified teachers have meaningful and useful induction experiences. This will mean increased involvement in curriculum development, planning and joint delivery of training programmes. 

NQTs have noted tensions and conflicting interests between their development needs and the staff development opportunities offered by their schools and local authorities.  NQTs will benefit from discussions with their induction tutors as to the best ways to manage these tensions. The new teachers’ standards can be used by induction tutors as a framework to support the process of professional review and development for NQTs.  Induction tutors should work with NQTs to identify where they are in their professional development, what their strengths might be and identify areas where they might require further support and development.  Professional development should then be tailored specifically to these identified needs.
The tension that exists between the time needed to settle in their first year of teaching, undertake professional accreditation and the time possible in the light of NQT’s workload also needs to be well considered and managed. NQTs should be supported to maximise the use of the statutory entitlement to 10% release time. The accredited programmes continue to afford NQTs, induction tutors and university staff the opportunity to engage in formal and informal professional dialogue, plan actions, review evidence and reflect on outcomes.  Already there are signs that all partners value the rich professional learning that close partnership working through collaboration and inquiry can afford.  The collaboration between the University of Wolverhampton and the induction tutors creates a supportive learning partnership, one which enables all parties involved to explore the challenges involved in ensuring NQTs have a professionally rewarding induction year.  All parties continue to enhance their own professional learning with a view to making informed contributions to school evaluation and improvement.
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